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Broad Areas of Need

Speech, language and

communication difficulty
Use of verbal and non-verbal

communication

Autistic Spectrum Condition

Asperger’s Syndrome

Physical Difficulty
Visual Impairment
Hearing Impairment
Multi-sensory
Impairment
Medical Needs

Physical
and
Sensory
Needs

Moderate Learning Difficulties
Severe Learning Difficulties
Profound and Multiple Learning Difficulty

Specific Learning Difficulty
Attention Deficit Hyperactivity Disorder

Social, Emotional and
Mental Health *  Social and emotional difficulties
¢  Mental Health Needs
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pinpoint
individual
sensory

complete a
sensory audit

language

difficulties

toys

therapies plan
fidget
items

motivate
by interests

S

supply teachers
visitors

be clear
about
changes

special in routine

days

appropriate
differentiation Eitstic
motivate and
engage by interests

clear, achievable
activities

coping
strategies

achievable

Class
upport

share
information
identify
triggers
and support
strategies

Quality

aching develop

strategies

allow cooling-off time

rewards based
on interests

distractions

consider any literal interpretations

I

————@ avoid metaphors, similes and idioms

“® avoid sarcasm

clear and
precise

instructions Communication

Skills

unaided
systems

Autism
Spectrum

use visual
strategies photos

symbols

schedules

builds awareness
visual support
simple sentences 5
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L]
L]
praise
positive
behaviour utilise social
situations and
comic strips

use whole-school systems

support
communication

use of
symbols

technology

Augmentative
and Alternative
Communication

aided
systems
(AAC)

communication boards

core vocabulary
sign language

facial expressions

body language

natural gestures

help identify
positive/negative
choices and
consequences

simple
ensure
rules are

understood structured
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Cognition and Learning

even when inappropriate easily distracted

finds
needs to climb

and run

sensitive to evenin playsiuations sustained

noise and concentration
change : B difficult

gets out of chair

Hyperactivity
seems to be Concentration
constantly L actively
BN avoids tasks
that require
visual timetable focus

restless walks around the classroom

fidgets on the carpet
needs short/achievable tasks
forgets

routine
can’t complete W tasks

tasks, even
when motivated

makes simple mistakes

. ik Py,
Organisation \ //
struggles to
organise their
thoughts prior to

5 ]_%/4/
g

doesn’t appear

. to be listening

doesn'’t pay \ when spoken to easily loses atask
attention to things

school work understands the task but
unable to complete it
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Cognition and Learning

difficulty needs to
finding i reread

the right text moves
words . E

organisational
problems

struggles
getting
ideas on
distracted by paper
background

L struggles

taking
notes

Memory
Difficulties

alphabet 4 "
P issues with

phone numbers sequencing

times tables

difficulty with
handwriting

| or overlaps

unable to
remember what
words look like

struggles to
‘hear’ sounds

' confused
by similar
sounds
copying

issues with
co-ordination




Social, Emotional and Mental Health

doesn’t consider consequences for actions
maintains eye contact while lying
struggles ) steals
with basic immature no remorse for actions very

literacy and speech impulsive

maths questions

IBCKIor everything

may have conscience
delays when

learning new
i i i towards property
Learning things Behaviour

Difficulties towards themselves
towards others

Attachment destructive

can be clingy Disorders behaviour

(_ﬁfﬁCl_JIty aggressive
being friends gorging may have

with peers . issues with
hiding food food

weapons
blood

hoarding
Relationships
gore
affectionate possible
hostile to strangers fascinations Obsessions

with violence
to parents resists affection e

possibly experienced abuse or neglect




Sensory Processing

Sensory Processing Disorder
Sensory processing is when the nervous system processes the message it has received from the senses and the resulting motor or behavioural

response. Insensory processing disorder (also knownas sensory integration disorder/dysfunction) the sensory signals are not interpreted in the typical ::;’Mn ioa iitiiomation
way. A person with SPD will find it difficut to process and respond to the information received from the senses. 9

Hyper
Receivingtoomuchinformation

There are three main subtypes: Sensory Based Motor Disorder
Sensory Modulation Disorder Difficulty with balance and coordination + skilled
Difficulty regulating response to sensory stimuli motor tasks.

Sensory Discrimination Disorder

Difficulty in understanding sensory stimuli .. difficulties
in understanding what s seen, heard, tasted, felt and

. ‘smelt. This subtype is broken down further into each of
This subtype is broken down further into: Sensory This subtype is broken down into: Dyspraxia and the sensory sys!yepr:s

Over Responsivity, Sensory Under Responsivity and Postural Disorder

Sensory Craving.

Hypersensitive
+ messy foodplay - Hypersensitive

playing with food, using « warn before touching
food to make things, e.q. pictures from

ot dried pasta - avoid approaching from behind
- trays/plates with - usefirm pressure whentouching
Hypersensitive e - offer heavy work, e.g.
* htedjenses carrying books
- wide brimmed hats/sunglasses

+ avoid glare/brightlights
~ use of biinds or lamps

+ minimise visual clutter - consider acalm area Hyposensitive
3 ’ ‘with minimal :::L :‘n"::n.esngd“”d“m n ey o e oot

9
foam, pains, ice
L il * cooking activities
“’"“.,f;,‘.’,‘i.;:;’” "' n the timetable - fidgettoys, e.g. stress balls

- timetabled
snack times

\\‘Q\“ P“M4/ Hyposensitve

+ sensorylights, bubble
N f wes, s
X 9 * mittorballs, disco balls
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 spinningtops and wheels SPD can occur in each of the sensory
7 systems: Visual, Auditory, Vestibular
W"’"‘?: A 'z“"‘“ (Movement), Smell, Taste, Tactile,
prisiptiood Proprioception (Body Sense)

These are some ideas p
you could ty. ~
Hyposensitive
N - usea range of smells- some thatare
R Propioception ni-xmg,mmmnmqmmndm.

 banging on pots/pans,
wind chimes, rainmakers

. uﬂmmm
S R //\ st gensloy arageotater
+ cause-and-effecttoys herbs/plants, etc.
« listening to music Hyposensitive
+ givetime to respond * pushing/pulling activities
fiesh * jumping
- weighted objects

TTH SRR

« sensory gardens with fragrant herbs.
andplants

Hypersensitive
+ givewarning aboutnoises
\at are about to happen
+ avoid suddenloud noises/
‘shouting/use visual cues Hypersensitive
+ aquiet,calm space with  slowlyintroduce movement
dimlighting activities -allow time to process.

y

+ listento preferred music
 soft toys/toys that make
agentle sound

« headphones/ear defenders




Waves of intervention

Waves of Intervention Model

Wave 3

Additional highly
personalised
interventions

Additional interventions
to enable children to work at
age-related expectations or above

Inclusive quality first teaching for all

TR




Range of provision

-Reading

-Phonics

-Nessy

-Doodle maths

-Thrive

-Speech and language
-Tutoring

-Pre-teach / post teach
-Precision teaching

-In class support



EEF Guidance-QFT

High quality teaching benefits pupils with SEND
The ‘Five-a-day’ principle

Mainstream Schools’ Indicates that supporting high quality teaching Improves outcomes
for pupls with SEND. Five specific approaches—the ‘Five-a-day’ indicated below—are
particularty well-evidenced as having a positive impact. Teachers should develop a repertoire
of these strategies, which they can use daly and flexibly in response to Indvidusl needs, using
them as the starting point for classrcom teaching for al puplls, Including those with SEND.

The research underpinning the EEF's guidance report ‘Special Educational Needs in

instruction and frequent checks for understanding. This is then followed by guided

Explicit Teacher-led approaches with a focus on clear axplanations, modaling
1 practice, before independent practice.

students’ long-term memory. Provide opportunities for students o pian,
manitor and evaluate thesr own leaming.

metacognitive
strategies

2 [T TR0 il Managing cognithve foad s crucis! if new content s to be transferred into

When students are working an a written task, provide 8 supportve 1ol
or resource such as & writing frame or a partialy completed exampie.
Aim to provide less support of this nature throughout the course of the
lassan, week or term.

Alocate groups tempovanly, based an current leved of mastary. This
could, for example, be a group that comes fogether fo gat some
additonal spaling instruction based on curment need, before re-joning
the main class.

Tectinology can be usad by a teacher to modil worked examples; it can [[MS“\\\\
be used by a student 1o hefp them fo leam, fo practice and o record

their leaming. For instance, you might use a ciass visuaiser to share

students’ work or to jointly rework an incomact modet.




OFT at St.Mary’s

QFT: Teacher Toolkit

| Planning to use.

Classroom organisation

Listening and attention

Behaviour and emotions

Praise effort and accomplishment; aim to raise self-esteem
Praise in public; reprimand in private
Individual behaviour / reward chart

Vocabula
Have tier 3 vocabulary cards available- for foundation subjects

Use whole class interventions and games
Reading and Spelling

rts of sentences,

_ Visual vocabulary support

. [maths
I




