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Purpose
Music is a universal language that emhodies one of the highest forms of creativity. Music should engage and inspire pupils to develop a
gradually deepening love for music and their talent as musicians across the wide breadth of study: singing, playing, rehearsing,
ing, ing. ing, ing, describing and di g
The National Curriculum for Music aims to ensure that all pupils:
> perform, listen to, review and evaluate music across a range of historical periods, genres, styles and traditions, including the works
> learn to sing and to use their voices, to create and compose music on their own and with others, have the opportunity to leam a
musical instrument, use technology appropriately and have the opportunity to progress to the next level of musical excellence
> understand and explore how music is created, produced and communicated, including through the inter-related dimensions: pitch,
duration, dynamics, tempo, timhre, texture, structure and appropriate musical notations.

Threshold concepts:

iR G -

Pitch
How high or low a note is.
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The instruments that are
sound like.

HOWI-U_UTU:'\-Q- Children in the early years are swrrounded with songs, lyrics and movement. A range of music styles are played and children learn to reflect

They leam to tap out simple rhythms and follow a pulse. They use hody percussion and whole hody actions.
They learn to handle and play suitable percussion instruments effectively to create and express their own and others’ music, follow a rhythm
or heat. They are encouraged to explore sounds, listen actively, compose their own music and perform to a small group or class.




Breath Of
Study

Scheme to

: Get
et 4 Music

Context: Four
Seasons
Genre: Romantic

Context: Carols

by Candlelight
Genre: Choral

Context: Oceans
Genre:

Context: Toys
Genre: Piano

Context: Jupiter
Gerure: 20th

orchestral music
Context: Great

Fire Of London
Genre: Film
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Context: Castles
Genre: Medieval

Context: Mayans
Genre: South

American

Context:
Volcanoes

Genre: Romantic
Context: Stone

Genre: Traditional
Folk

Context: In The
Garden
Genvre: 20th

Context: Greeck

Myths
Genre: Film

Context: Words,
words, words
Genre: Folk

Context: Ukulele

Genre: Howuaiian

Context: Jazz
Genre:
Jazz & Blues

Context:
Mirimali
Miimal

Context: Rivers
Genre: Romantic

Context: Samha
Geruve:
Samha/Bossa

Nova

Content: Vikings
Genre: Nordic folk

Context: Planets
Genre: 20th Century
orchestral music

Context: Rock and Roll
Genre: Rock n Roll

Context: Melodies of
ivin
Genre: Hindustani Classical

music

Context: Africa
Genre: Traditional African

Context: Animal Kingdom
Genre: Film

Context: Reggae
Genre: Reggae

Context: Garagehand

Genre: Electronic

Corntext: WW?2
Genre: Big Band

Context: Electricity
Genre: Minimalist
El )

Context: Celehrations

Genre: Samha

Context: Production



https://music.getset4education.co.uk/
https://music.getset4education.co.uk/
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lélati{ml Pupils should he taught to: Pupils should be taught to sing and play musically with increasing confidence and control.
wrriculum . WWWWW% They should develop an understanding of musical composition, organising and
songs and speaking chants and Pup,tbs he to:
o playt and plwgandpmjormmsnioandemmﬁlzomwas Wﬂwvowwldplagm.gmm
e listen with concentration and e improvise and compose music for a range of purposes using the inter-related
understanding to a range of dimensions of music
W ith e use and understand staff and other musical notations
and hi ' " the . ammmmmqmwﬁw-mmmmmdnwm
s | di . of jrom different traditions and from great composers and musicians
Knowlzdg.eand Singing
Understanding
Sing songs Sing songs Sing a widening range Continue to sing a Sing a broad range of Sing a broad range of
regularly with a regularly with a of unison songs of broad range of unison | songs from an extended | songs, including
pitch range of pitch range of varying styles and songs with the range of | repertoire with a sense those that irwolve
do-so with do-so with il R an octave (do-do) of ensemhle and syncopated rhythms,
increasing vocal increasing vocal pitching the voice performance. This as part of a choir,
i it range of do-so, ool i B s b @ e o
Sing songs with a | Sing songs with a Umgfull%andmth Jollowing directions for | ohserving phrasing, ensemhle and
(e.g. Rain, Rain Go | (e.g. Rain, Rain Jorte and piano, loud (crescendo) and quieter | appropriate style erqu.dmdw:Le
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Awuay), pitching Go Away), and soft (decrescendo). Sing three-part rounds, | ohserving rhuythm,
Know the meaning | accurately confidently and in time partner songs in songs with a verse and | pitching and
of dynamics Know the N different time a chorus appropriate style
(loud/quiet) and meaning of signatures (2, 3and 4 | Perform a range of Continue to sing
tempo (fast/slow) | dynamics songs. Wak, moveor [y ) and begin to sing | songs in schol three= and four-part
and he able to (loud/quiet) and | clap a steady beat with | roportoire with small | assemblies and in rounds or partner
demonstrate these (fast/slow) | others, changing the and large leaps as well | school performance songs, and
when singing by and he ahle to speed of the heat as the | as a simple second part | opportunities experiment with
responding to (a) demonstrate tempo of the music to introduce vocal positioning singers
the leader's these when harmoruy. randomly within the
directions and (b) [ singing by Perform as a choir in Perform a range of group - i.e. no longer
visual symhols responding to (a) _ songs in school in discrete parts - in
(e.g. crescendo, the leader's schoot assemblies assembhblies order to develop
decrescendo, directions and (b) greater listening
pau/s,e) visual symhols skills, halance
(e.g.cr%mdo, betmeen parts and
decrescendo, vocal independence
pause) Perform a range of
songs as a choir in
school assemhlies,
school performance
opportunities and to
a wider audience

Listening
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The teaching and | The teaching and | The teaching and The teaching of music | The teaching of music Thztwdungwmd
R AT s, i, s, i, sl o b
of the stories, understanding of | wderstanding of the | yoditions, history and | traditions, history and | stories, origins,
cmgmtmdxhows the stories, stories, origins, social context of the social context of the traditions, history
content of the traditions, history | social context of the | to, singing and playing | to, singing and playing | the music they are
music they are and social context music they are listeni Listening to recorded Listening to recorded listening to, singing
suwand @Wm ¥ .9 gto payng oomplznwntedtob% oomplznwntedtob% Listening to recorded
Listening to playing performances should bhe experience live music experience live music he complemented by
recorded Listening to complemented by making in and out of making in and out of opportunities to
performances recorded opportunities to school. These could school. These could experience live music
complemented by | should he bing in andlott of by other school by other school school. These could
opportunities to complemented hy ensembhles or year ensembhles or year include performances
experience live opportunities to W.Thwszoould groups, or provided by | groups, or provided by | by other school
music making in experience live include performances other Music Education | other Music Education | ensembhles or year
and out of school. | music making in | by other school Hubs partners, which | Hubs partners, which | groups, or provided
These could and out of school. | ensemhbles or year may include local or may include local or by other Music
include Thwszcould groups, or provided by national ensemhles. national ensemhles. Edw:,anonH.uh/s
other school . performances by other Music & | umzbvjaludlw
orsolibs ey ey || @tbor sl AR (R, Tted setfcall greomiils
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groups, or ensemhles or year | may include local or
performances groups, or national ensemhbles
Music Education provided by other
Hubs partners, Music Education
which may include | Hubs partners,
local or national which may
ensembhles. include local or

national

ensemhles.

Composing

Create music in Create music in Become more skilled in | Improvise on a limited Improvise freely over a | Extend improvisation
response to a response to a improvising (using range of pitches on the | drone, developing sense | skills through
non-musical non-musical waens, el @il instrument they are of shape and character, | working in small
stimulus: stimulus . now learning, making using tuned percussion | groups to: Create
Work with a Work with a untuned percussion | of musical foatures | and melodic music with multiple
partner to partner to DT DA [ including smooth instruments. sections that include
improvise simple | improvise simple | it Whole (legato) and detached | Improvise over a simple | repetition and
question and question and cdlass/group/individual/i | (staccato) groove, responding to contrast
answer phrases, answer phrases, nstrumental teaching), | Begin to make the beat, creating a Use chord changes
to he sung and to he sung and inventing short compositional satisfying melodic as part of an
played on untuned | played on ‘on-t] v decisions ahout the shape; experiment with | improvised sequence.
percussion, untuned ) o overall structure of using a wider range of Extend improvised
creating a musical | percussion, uang a improvisations dynamics, including melodies heyond 8
comwersation creating a E=Ten 2 Combine known very loud (fortissimo), heats over a fixed

musical Structure musical ideas rhythmic notation with | very quiet (pianissimo), | groove, creating a
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Use graphic corwersation (e.g. using echo or letter names to create moderately loud (mezzo | satisfying melodic
symhols, dot Use graphic question and ansaver short pentatonic forte), and moderately | shape
notation and stick | symbhols, dot phrases) to create phrases using a limited qma(mwz/zopiu.rw). Plan and compose an
notation, as notation and stick . range of 5 pitches Continue this process 8- or 16-heat melodic
music that has a
appropriate, to notation, as o suitable for the in the composition phrase using the
keep a record of appropriate, to W,rmddlzand instruments heing tasks helow. pentatonic scale (e.g.
composed pieces keep a record of end. Pupils should leant. Compose melodies C, D E G, A and
Use music composed pieces | compose in response to | Sing and play these made from pairs of incorporate rhythmic
technology, if Use music different stimuli, e.g phrases as phrases in either C variety and interest.
available, to technology, if stories, verse, images self-standing major or A minor or a | Play this melody on
and comhine capture, change ) and Arrange individual instrument chosen percussion and/or
sounds. and comhine I ‘9 notation cards of These melodies can he | orchestral
sounds musical sources known note values (i.e enhanced with instruments. Notate
Combine known minim, crotchet, rhythmic or chordal this melody
letter naumes to create quuNers)tocreate Working in pairs, made from pairs of
rising and falling sequences of 2-, 3- or compnsz.ashoft Wmaﬂwa
| ing just 4-heat phrases, ternary piece major or E minor or a
thres arranged into bars. Use chords to compose | key suitable for the
notes Explore developing music to evoke a instrument chosen
Compose song knowledge of musical specific atmosphere, Compose a ternary
accompaniments on components by mood or erwironment. piece;
unhuwdpuw&mn composing music to
using known rhythms mawﬁw.
music to accompany a
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Introduce major and

munor chords

Include instruments

played in

whole-class/group/indi

vidual teaching to

expand the scope and

range of the sound

composition work

Musicianshi

Pulse/Beat Pulse/Beat Performing P i P Performing
Walk, move or clap | ) nderstand that Denelop facility in Denelop facility in the Play melodies on tuned | Play a melody
a steady heat with the speed of the playing tuned hasic skills of a selected | percussion, melodic Jollowing staff
others, changing heat can change, o or o melodi musical instrument instruments or notation written on
the speed of the creating a faster | ; wuch as over a sustained keyhoards, following one stave and using
beat as the tempo or slower pace o learning period. This staff notation written notes within an
of the music (tempo) violin or recorder. Play | .5 ho achioved on one stave and using | octave range (do-do);
changes Mark the heat of a and perform melodies through working closely | notes within the Middle | make decisions ahout
Use hody listening piece by following staff notation | with your local Music | C-C'/do-do range. This | dynamic range
percussion, (e.g. tapping or using a small range Education Hub who can | should initially be done | including very loud
dap{.lim}, tapping, clapping and (e.g. Middle C~E/do-mi) provuiz w’rwl.e—dwsxrs as a wiwl,e class with very quiet,
walkuu})and recognising s a wh class or in instrumental teaching greater independence moderately loud and
classroom tempo as well as (e.q. trios programmes. Play and | gained each lesson moderately quiet
percussion changes in tempo o g,roups) A perform melodies through smaller group | Accompany this
and hlocks, etc.), the heat of a piece Use listening skills to using a small range Understand how triads | others, using hlock
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playing repeated of music or song. | correctly order phrases | (e.g. Middle C-G/do-so) | are formed, and play chords or a hass line.
rhythm patterns Know the using dot notation, as a whole-class or in | them on tuned This could he done
(ostinati) and difference ing different small groups percussion, melodic using keyhoards,
shott, pitched hetween left and st Perform in two or more | instruments or tuned percussion or

(mt?md mm DB ot s e s.tmplzdwfdiﬁonn demorstrated at the
instruments le.g. Lot ’ accompaniment or a L , at
glockenspiels or shared movement | Individually (solo) copy duet) from simple accompaniments to board using an
maintain a steady | Begin to group phrases with accuracy | instruments played in Perform a range of Engage with others
caspondio | e oy g | et st T (et | i it
recorded/live (strongest) heat LB B Copy short melodic instruments to form accompaniment
music through | and clopping the | Puestion-and-anawer | Jp o cocincliding those | mixed ensembles, roles. The
movement and remaining heats phrases using the pentatonic including a school accompaniment, if
dance |dentify the heat | Reading Notation scale (e.q. C, D, E, G, A) | orchestra. Dewvelop the | instrumental, could
Rhythm groupings in Introduce the stave Reading Notation skill of playing by ear he chords or a
Perform short Jamiliar music lines and spaces, and Introduce and on tuned instruments, | single-note hass line
copycat rhythm | that they sing clef. Use dot notation to | understand the copying longer phrases Evawﬁm
patterns r\egularb,,lcmd show higher or lower d%‘,u\em:msb,wmem and. i md,odws ' understand
accurately, led by | listen to : minims, crotchets, R Notation the differences
the teacher Rhythm pitch. paired quavers and Further understand the | hetmeen semihrenes,
Perform short Play copycat Introduce and rests differences hetween minims, crotchets,
nattems (ostinati) | a leader, and differences hetween notation within a crotchets and crotchet | semiquavers, and
while keeping in | inwent rhythms | crotchets and paired | defined range (e.g. rests, paired quavers | their equivalent rests
time with a steady | for others to copy | quavers. C-Gildo-so) and semigquovers Further develop the
Lot A Foﬂowandpz@orm Understand the skills to read and

pply word chants to
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word-pattern percussion understanding how to | to a steady beat: 2/4, 3/4 and 4/4 time notation within an
chants (e.g. Create rhuythms link each sul to one maintain individual signatures octave (e.g. C-C/
ca-ter-pil-lar using word ical note parts accurately within | Read and perform pitch | do-do)
crawl, fish and phrases as a the rhythmic texture, notation within an Read and play
chips); create, starting point achieving a sense of octave (e.g. C-C'/do-do) | confidently from
retain and perform | Read and respond ensembhle. Read and play short rhythm notation
their own rhythm | to chanted rhythmic phroses at cards and rhwythmic
patterns rhythm patterns sight from prepared scores in up to 4
Pitch and represent cards, using parts that contain
Listen to sounds in | them with stick corwentional symhols known rhuythms and
erwironment, including note duwrations Read and play from
comparing high crotchets, quavers notation a four-har
and low sounds and crotchets phrase, confidently
songs in both low | Create and names and duwrations
and talk ahout the | chanted rhuythm
Explore percussion | same stick
sounds to enhance Bcdt;l.twn
Follow pictures | Pla a range of

symhotls SIS (ol
%Wﬁd ased on the
leéin% cuckoo interval

(so-mu) matching
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voices accurately,
supported by a
leader playing the
melody. The
melody could be
plaged on a
piano, acoustic
lnstrument or
backing track
Sing short
phrases
independently
within a singing
game or short

song
Respond
independently to
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Key Vocahulary

chord sequence o capo Do ree
g CONCErta diction
binory form controst Introductio
breok counter melody jingle
bridge descending hey
backing vocals flot MME 0N C5 polyphonic
bazs ne fusion monoghonic polyrhythmic
genre nototion progrommatic
oot note

broken chords

SEMIQUOVErS

groove moder ot
-
MOy ement
nevtrol chef
notate
<all and response ar Mo oCtowe
audisnce classica fortissime meadiaval quartet structure
approisse crotchet rest glissando rminim |'9-'||’_-Eifié i 1\;,:-.'12":: re
. - . ol - - scale Ime signatu
bar duratio inter-reloted dimensions musical theatre semibreve treble claf
baar line ensemble leaping [PHONISE O stepping western notation
anthem drone forte orchestra piano rise strings
barogue fall improvise paired quavers posture romantic texture
brass fanfare lyrics percussion presto round unison
crotchet faolk notation performance rehearsal sea shonty woodwind
adagio compose crescendo dynamics length pitch stave
allegro COMpOSser decrescendo graphic score melody sCOre tempo
chorus conductor duet layer opera soundscape verse
action  count hiit louder movement play quiet rhythm slide sound effect stop
band fast instrument low note pulse quieter scrape slow speak tune
beat high listen lower pattern quick repeat  shake slower speed voice
copy higher lowd match perform quicker rest sing sound start volume
(5} Copyright Gat St 4 Educmtion Ll
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A

ssessment/
POP Task

Formative assessment

Each lesson contains the ‘Reflect and Review’ section which helps teachers to identify those pupils who are secure in their
learning or working at a greater depth in each lesson.

Summative assessment

The opportunity to assess pupil learning and progression in the key music skills (listening, composing and performing) is
provided at the end of each 6-week teaching unit. This information will he recorded and will be monitored by the Music Subject
Leader who can use this data to ensure teaching is targeted and appropriate for each pupil, class and year group as well as to
feedhack on progress to SLT and stakeholders. Teachers provide evidence of leaning in the form of pictures and recordings using

Summative assessment is recorded on owr Foundation Subject Tracker.




